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reading.	 In	particular,	 it	proposes	 reading	strategies	 for	authentic	non-fiction	passages,	 including	
strategies	specific	 to	academic	and	online	media	 texts	 that	have	not	been	graded	for	EFL	learners.	
Reading	resources	for	advanced	EFL	courses	can	be	sourced	from	a	wealth	of	authentic	material	but	





strategies	but	some	critical	reading	strategies	such	as	distinguishing between main and supporting ideas 






construct	meaning	 from	 texts.	Moving	beyond	comprehension,	advanced	EFL	 learners	need	
to	approach	 texts	with	a	critical	eye.	The	 Internet	has	given	students	access	 to	a	plethora	of	






to	understand	a	 text	(Barnett,	1989,	p.	66).	By	way	of	a	 literature	review	and	survey,	 this	study	
highlights	some	of	the	most	appropriate	reading	strategies	for	advanced	EFL	college	students	to	















Framework	of	Reference	for	Languages	(CEFR)	as	 this	 represents	 the	proficiency	 level	of	 the	
survey	participants.	The	participants	had	to	read	authentic	texts,	such	as	academic	journal	articles,	
newspaper	articles,	and	government	 reports.	They	were	expected	 to	produce	critical	 reflection	
and	commentary	of	such	sources	during	the	debates.	Given	these	requirements,	critical	reading	
strategies	were	an	important	resource	for	disseminating	what,	for	many	of	them,	were	challenging	





The	advances	of	 the	Internet	 in	 terms	of	delivering	textual	 information	en	masse	has	given	rise	














	 Given	 that	 one	of	 the	key	objectives	 of	 the	 advanced	English	 course	was	 to	 conduct	
independent	research	to	prepare	evidence	for	use	in	debates	meant	students	had	to	find,	read	and	
assess	 the	strength	of	arguments	contained	in	authentic,	non-fiction	texts.	 It	was	 the	challenges	
I	observed	when	students	were	attempting	to	evaluate	 the	quality	of	such	difficult	and	variable	
sources	 that	motivated	 this	study.	By	 identifying	 the	critical	 reading	strategies	students	do	not	
adequately	use,	and	explicitly	teaching	such	strategies,	students	will	be	able	to	read	and	evaluate	
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authentic	sources	independently	and	with	confidence.
2. Reading in a Second Language
If	reading	is	an	interactive	process	between	the	text	and	the	reader	to	co-construct	meaning,	then	
teachers	need	to	know	which	reading	strategies	students	are	successfully	using	to	facilitate	 that	






















2.1 What is Critical Reading?
Critical	 reading	 is	an	 investigation	 into,	and	critique	of	 the	validity	of	arguments	expressed	 in	
reading	passages	(Walz,	2001).	Underlying	meanings	are	enmeshed	within	 the	surface,	or	face-
value	meaning	of	a	 text,	which	can	seek	 to	persuade	 the	reader,	sometimes	with	biased	views,	
imbalanced	presentation	of	evidence,	or	even	purposefully	 including	 factual	 inaccuracies.	 It	













achieve	social	goals,	 for	example,	addressing	gender	or	 income	 inequality.	To	master	critical	
reading,	students	also	need	to	have	an	awareness	of	how	literacy	is	used	for	social	purposes,	how	
an	author	may	write	 to	achieve	 their	own	ends,	and	how	one	should	 treat	 their	own	reflection	
on	a	 text's	meaning	with	a	 sense	of	 social	purpose.	Wallace	 (2003)	asserts	 that	 reading	 for	
social purposes is “social	 in	 the	sense	 that	 readers	and	writers	enact	 their	 roles	as	members	of	
















	 Ultimately,	both	conceptions	of	critical	 reading	share	common	 features	 in	 that	a	 reader	
must	analyze	the	content	by	identifying	and	interpreting	textual	features	coupled	with	contextual	




within	 the	same	genre	or	discipline.	Broadly	speaking,	 inference	means	 to	make	connections	
between	texts	and	one's	own	schemata,	as	well	as	 interrelated	social	and	academic	conceptions	
and	propositions.	Spears	(1999)	described	inference	as	“a	statement	about	the	unknown	based	on	

















read	academic	and	authentic	 texts	and	critically	respond	 to	 them	in	 their	assignments.	Despite	
the	centrality	of	critical	 thinking	in	college	education,	and	the	fact	 that	even	early	learners	may	
also	critique	a	text	when	making	sense	of	 it,	EFL	advanced	reading	is	often	still	based	on	more	
foundational	 techniques,	as	Wallace	 (2003)	states:	“many	models	of	second	 language	reading	
have	been	ultimately	reductive	in	their	effects.	For	more	advanced	learners	a	comprehension	view	
remains	a	dominant	view”	(p.	3).	It	is	clear	that	reading	instruction	for	advanced	EFL	students	that	
attends	 to	critical	 reading	skills	needs	 to	be	present	 to	complement	more	comprehension-based	
reading	strategies.
3. Literature Review



















	 Another	key	finding	related	 to	strategy	use	 is	 that	 interacting	and	 talking	about	a	 reading	
passage	helps	students	develop	literacy	skills.	Heath	(as	cited	in	Mikulecky,	2008)	found	that	when	
teachers	encouraged	their	students	to	talk	about	reading	passages,	literacy	improved.	When	teachers	
modeled	comprehension,	and	when	students	 talked	 together	about	how	they	understood	 texts,	
the	students'	comprehension	increased.	Talking	about	 texts	 is	an	 important	activity	for	 the	EFL	
classroom	to	increase	comprehension,	share	intercultural	differences	and	develop	literacy	skills.
	 Despite	 the	early	divergent	views	on	what	critical	reading	is,	and	how	it	should	be	 taught,	




for	 two	weeks	 the	 students	 tested	significantly	higher	 than	 the	control	group,	 leading	 to	 the	
conclusion	that	workbook	materials	focusing	specifically	on	the	validity	of	arguments	increased	the	
students'	critical	reading	skills.	It	must	be	noted	that	many	of	the	early	studies	on	critical	reading	
lacked	methodological	 rigor,	 such	as	 the	absence	of	a	control	group.	Nonetheless,	 the	overall	
results	indicate	that	formal	instruction	in	any	age	group	bears	improvement	in	critical	reading	skills	
(Patching,	Kameenui,	Carnine,	Gersten,	&	Colvin,	1983).














could	be	divided	 into	 two	broad	 types;	general	and	 local.	General	 strategies	 refer	 to	overall	
comprehension and include:



























































	 In	addition	 to	 the	need	for	more	 interpretive	reading	strategies,	students	must	also	exhibit	
integrative	knowledge.	Making	connections	across	 texts,	and	even	subject	areas,	 is	a	key	skill	











	 The	 importance	of	contextual	 strategies	has	been	given	varying	 levels	of	 support	 from	
different	academics	as	it	helps	readers	develop	a	broader	understanding	of	the	author's	motivations	
and	values	expressed	 in	a	 text.	Harnadek	(1978,	pp.	8-9)	claims	knowledge	about	 the	author,	
publisher,	 and	 the	 intended	audience	 is	 relevant,	whereas	Kurland	 (1994,	p.	59)	 argues	 for	
the	primacy	of	content	when	 ranking	strategies.	Making	 the	observation	 that	an	analysis	and	
interpretation	should	be	based	on	the	text	itself,	other	than	variables	such	as	the	publisher,	which	
could	publish	on	a	range	of	views,	are	 less	relevant	 to	 the	core	meaning	expressed	 in	 the	 text.	













of	 the	 issues	 that	have	been	presented	and	 their	own	reactions	 to	 those	 issues	 that	have	been	
expressed.	Roskos,	Vukelich,	and	Risko	(2001)	conducted	a	critical	analysis	of	reﬂection	research	
over	a	fifteen	year	period	and	found	that	a	key	issue	surrounding	this	body	of	research	was	the	
importance	of	guided	practice.	The	 findings	 show	 that	explicit	 instruction	 in	 the	practice	of	
reﬂection	is	the	best	method	for	promoting	critical	reading.	The	importance	of	providing	specific	
content	coupled	with	reflective	question	prompts	 that	deepens	students'	critical	analyses	 is	also	









more	critically	 for	both	 students	and	 teachers	alike.	EFL	 teachers	must	engage	 in	 their	own	
intercultural	literacy	processes	to	understand	and	help	students	from	different	cultural	backgrounds.	





Clark	and	Medina	 (2000)	asked	60	 teachers-in-training	 to	 read	and	discuss	autobiographical	
narratives	from	differing	cultural	backgrounds	and	then	write	narratives	about	their	own	literacy	
development.	Through	this	process	the	prospective	teachers	changed	their	view	of	literacy	to	see	
it	as	 influenced	by	social	 interactions,	multicultural	perspectives,	and	 they	also	recognized	 the	
importance	of	the	students'	own	narratives.	The	study	showed	that	reading	narratives	from	differing	
cultures	can	help	 teachers	break	down	cultural	stereotypes	and	work	better	with	 texts	and	with	
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students	from	different	cultural	backgrounds.	This	supports	 the	view	that	 reading	 is	social	and	
interactive	and	highlights	the	need	for	more	strategy	instruction	that	attends	to	critical	reading	for	
social	purposes.	








Teachers	should	also	engage	with	 their	own	critical	 reading	practices	 to	ensure	 their	 reading	
strategy	instruction	is	culturally	informed	and	given	priority	in	the	classroom.
4. Purpose of Study
In	reﬂecting	on	the	literature,	 it	 is	apparent	that	understanding	the	type	and	frequency	of	reading	
strategies that students are using is an important first step in assessing their reading instruction 
needs.	By	clearly	understanding	how	students	are	employing	reading	strategies,	teachers	can	adjust	
their	curriculum	to	attend	to	any	reading	strategy	deficiencies.	By	extension,	teachers	for	advanced	
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3700	with	a	median	of	5992	word	families	 (Word	Engine,	2016).	With	such	a	disparate	 range	
of	vocabulary	knowledge	 it	was	paramount	 that	 reading	 strategies	accompanied	vocabulary	





based	strategies	when	reading	English	 texts	 for	 their	university	subjects,	10	strategies	 that	 fall	
within	Manarin	et	al.'s	(2015,	p.	5-6)	criteria	for	critical	reading	skills	were	selected.	The	survey	














Survey Question Items Divided by Critical and Comprehension-Based Reading Strategies






















10.Understanding	 the	 relationship	 of	 ideas	 by	
recognizing	the	structure	of	a	text.


















































frequent	categories	 (almost always,	often,	and	sometimes).	The	results	show	that	 rudimentary	
strategies	such	as	skimming	and	scanning	were	routinely	used	which	may	reﬂect	the	retention	of	
use	from	lower	level	courses.	Guess the meaning of unknown words also scored highly with the 
almost always and often	categories	receiving	a	total	of	84%.	The	items	recognize topics in the text 
and understanding the relationship of ideas by recognizing the structure of a text	also	received	high	
responses	for	the	top	two	most	frequent	categories,	both	receiving	a	total	of	81%.	Figure	3	shows	
the	comprehension-based	reading	strategies	 that	 received	 the	 lowest	 frequency	of	use	from	the	
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structure of a text.
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deeper
understanding.























Often Sometimes Seldom Never
Figure	3.	Least	Frequent	Comprehension-Based	Reading	Strategies
Figure	4	displays	 the	results	 for	 the	critical	 reading	strategies	 identified	as	which	respondents	
thought	they	used	the	most	frequently,	and	Figure	5	displays	the	least	utilized	critical	strategies.	By	
combining	the	two	most	frequent	categories	of	almost always and often some clear patterns emerge 
in	terms	of	which	particular	critical	reading	strategies	are	used	the	most	often	with	distinguishing 
between main and supporting ideas receiving	a	combined	total	of	78%.	Next,	a	 total	of	71%	of	
respondents almost always or often	used	the	strategy	of	deciding how to use the text for your own 
study.	The	next	two	most	frequently	employed	strategies	were	make judgments about how the text 
is argued and evaluate the quality of the text,	which	received	58%	and	55%	respectively.	If	 the	
three	most	infrequent	categories	of	sometimes,	seldom,	and	never	are	combined,	it	is	apparent	that	
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the item identify power relations	 is	 the	least	used	with	a	combined	total	of	70%.	Three	items	all	
fell	within	the	50-60%	range	for	the	three	most	infrequent	categories,	namely,	 identify rhetorical 












Decide how to use
the text for your
own study.
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about how the text
is argued.
Evaluate the






















































Often Sometimes Seldom Never
Figure	5.	Least	Frequent	Critical	Reading	Strategies
7. Limitations



















(distinguishing between main and supporting ideas and deciding how to use the text for your own 
study)	had	comparable	 frequency	use	 to	any	of	 the	comprehension-based	 items.	Furthermore,	
it	can	be	argued	 that	 these	 two	 items	are	 the	 least	critical	 in	 terms	of	questioning	 the	validity	
of	an	author's	arguments.	As	mentioned	 in	 the	results,	 the	four	 items	 that	do	evaluate	validity	
of	arguments	are	used	the	least.	For	 this	particular	sample	it	can	be	inferred	that	 identify power 
relations and rhetorical devices, distinguish between fact and opinion,	and	question the author's 
assumptions are	all	strategies	that	students	need	more	instruction	and	practice	using.
	 The	results	 indicate	that	 in	order	for	advanced	EFL	learners	to	extend	their	reading	of	texts	
beyond	meaning	comprehension,	a	greater	focus	on	explicitly	teaching	critical	reading	strategies	
in	the	classroom	is	needed.	The	participants'	previous	English	studies	leading	up	to	the	advanced	
course	may	have	placed	a	greater	 focus	on	comprehension,	and	 the	survey	 results	 reflect	 the	
retention	of	such	strategies.	Despite	this,	participants	also	reported	using	critical	reading	strategies	

















attention,	distinguish between fact and opinion,	 is	an	essential	research	skill	at	 the	college	level.	
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The	 line	between	fact	and	opinion	 is	 further	blurred	when	approached	 in	an	L2	 text,	and	EFL	
learners	require	specific	instruction	and	practice	at	identifying	language	devices	that	give	clues	to	
factual	inaccuracies,	such	as	the	selective	use	of	quotes	and	ellipsis	in	media	texts.	Although	the	




shows	 that	certain	pedagogical	methods	hold	empirical	weight	when	 introducing	 them	in	 the	
classroom.	 In	 short,	 explicit	modeling	 from	 the	 instructor	 is	 essential	 and	dealing	with	one	
item	at	a	 time	will	 reduce	cognitive	 load.	Conscious	awareness	on	 the	 learner's	behalf	will	aid	
retention	and	explaining	the	real	world	value,	coupled	with	adequate	assessment	weighting,	will	
increase	motivation.	The	 literature	reviewed	also	places	 importance	on	 interpretive	knowledge	
that	is	adaptable	to	a	range	of	texts	to	engender	autonomous	replication.	Attending	to	core	skills,	
such	as	contextual	clues	and	inference,	will	aid	learners	with	lower	vocabulary	profiles	and	time	
for	 reflection	will	deepen	productive	 response	 tasks	and	broaden	cultural	understanding	and	
acceptance.	Finally,	balancing	strategy	 instruction	between	reading	 for	academic	success	and	
reading	for	social	purposes	will	provide	a	balanced	critical	pedagogy.	For	example,	 the	reading	
strategies of distinguish between fact and opinion and make relevant inferences about a text,	fall	
more	within	 the	critical	 reading	for	academic	success	 tradition,	whereas	 identifying rhetorical 
devices and power relations	can	be	categorized	as	critical	reading	strategies	for	social	purposes.
	 In	 reflecting	 on	EFL	 reading	 instruction	 practice,	 it	 can	 be	 argued	 that	 a	 focus	 on	
comprehension	 is	perhaps	 too	dominant	when	a	more	 interactive	and	 interpretive	model	 is	
necessary	to	engender	critical	literacy	for	students	entering	advanced	level	study.	In	an	age	when	
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Appendix:	Survey	Questionnaire
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